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What are objectives? 

• 
the number of teachers trained.

• 
the percentage of teachers using new teaching strategies in 

the classroom, or the percentage of learners able to read at grade level.
• 

the percentage of learners who transition to formal education after 
completing AEP

6
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% of AE learners 
attaining minimum 
grade-level 
proficiency in 
reading

• Aligns to 
transitioning to 
formal education 
system

• Likely closely 

indicators
• 

many learners 

skills

• 
measure 

occur for all 
learners

• 

focus more on 

struggling

• 
needed 
on setting 

• 
a range around 

% of AE learners with 
improved proficiency 
in reading

• 

demonstrate 

meeting 
minimum 

• 

negligible 

• 

a minimum 

or target skill 

• 

assessments 
needed

• 

certain minimum 

increase in 
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What is a LogFrame? 
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What is an M&E Plan? 

• 

• 

• 

• 

• 



 

• 

• 





• 
• 
• 
• and

• and  

and communities
• and 



33

• 

who what for what 
purpose

• 

• 

• 

• 





35

What is an Indicator Monitoring Table? 

 Programmes can 
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• 

• 

80% of learners achieve minimum grade-level proficiency on end-of-year 
exams”



37





:  ar   of AEP and ag   to  / a ; af ty / rity  not i   from a ; a  ar  ilabl , d to work;  a  ar  ilabl  to  AEP; 
 / funding will allow for mod a n  to  n if d /  an ; MOE, , lu t r  ar  willing to a ,   t / an   at allow ta t  to a at  in AEP, at 

 AEP a  a at  a n 

a r  a  / ay
in AEP

Hig -quality i on AE Programm  & 

 mana d

AEP align
wit  oli y fram ork

O r-ag  
OOSCY 

d & 

AE  
  
 

m t 
 

AE 
 

/ ma al  
, 
 

min-
a d

AE a  ruit , 
  

Con uou  
AE t a r 

-
al -  a d / 

 of AEP

E t / 
-

bility 
 in 

CE  trai  & ui d al, -
 M&E

 in 
 and 

align wit  
goal

MOE-
 
 

ma ria  
u d

 
for am, 

a-
 

tran n

 
monitoring 
& funding 
align wit  

oli

AEP 
 

by lo al / 
na  

-

O
ng

oi
ng

 
itu

a
on

 a
na

ly
i

Co
lla

bo
ra

n 
w

it
 

om
m

un
, 

 N
G

O
, a

nd
 o

t
 

ak

Pr
og

ra
m

m
 

ar
ni

ng
 a

nd
 a

da
a

n

arning  i  
in i  af  & 

arning ady

 
rot n 

 
in 

AE  ar   

 & 
 

fa ili
H  a  trai  and 

ui d

All -  out-of-   and yout   ba   and t  into furt  
and / or   by 2030

Commun  ar  
 for AEP

Pl
an

ni
ng

 fo
r 

ai
na

bi
lit

y 
a

r 
t

AEP Name Theory of Change

 
obtain  

 g  in  
 and  ll

  /
 of  

•  w  wit  
ommuni  to n 

AEP
• Con lt  and 

ommuni  about 
 /  

• y /   
wit  ommuni

• y and  
AE 
• Train a  on  

rot n
•  /  a  

n  of 
•   

 for  
rot n abu

•   

Enga oordina  wit  
MOE to: 
• y  

t a , 
• Allow  to t 

a  t d, 
tran n
• Align AEP wit  na  

•  for oli  
 for AE

•  /  
a  in a an  

wit  MOE oli
•  t a r 

 
 y t m

• y / a t AE 
 and ma al

• b   / 
ma al  to a

•   
awar n  a aign to 
build  for AEP
•  CEC,  

50% wom n m m
• Train and ui  CEC to 

  
monitoring of t a , 
and  

•  and train d 
a

•   for 
M&E,  
bu t
•   





Note: Can adapt end-goal, e.g., if all learners are intended to transition 
into last level of primary or into lower secondary.
Programmes must define transition and how they measure it--
transition into what, when? Measure by asking completers if they 
enrolled? Checking enrolment registers of the local/link formal school? 
Programmes may also collect data separately for the types of 
programmes learners transition to, i.e., what % transition into formal 
education, what % transition into tech/voc, and what % transition into 
livelihoods.

This indicator may be considered beyond the scope of the AEP for 
some programs; however, as possible, programmes should consider 
conducting tracer studies or impact assessments to understand the 
long-term effects of their program on the quality of education in the 
areas they work. Programmes with greater capacity for tracer studies 
may also choose to measure attendance and learning outcomes after 
transitioning to the formal schools.



that 

Location



Note: While difficult to capture, understanding the percent of those 
enrolling in the AEP is an important measure to understand the overall 
impact of the AEP and its contribution towards equitable access to 
education for all. Programmes can use population censuses, camp 
records, or other sources of data to estimate the number of over-age, 
out-of-school children and youth in the catchment area.

Programme records

Location



Note: Some programmes may focus on passing that relevant primary or 
basic education certification exam, instead of simply completion of the 
programme, depending on the programme’s goals for learners.

Location



Note: Programmes must define “dropout” and how to measure it. For 
example, establishing that a learner has dropped out may mean that s/
he has not attended at all in the past semester, term, or academic year. 
Determining what constitutes dropout and how to measure it should 
be contextually relevant.

Programme attendance records

Location



Note: Programmes must identify the “relevant national exam”, e.g., 
national primary leaving exam, national basic education certificate 
exam, etc. As well, programmes must specify who the appropriate 
reference group is, e.g., only those who actually sat the exam, in 
the case that it isn’t relevant for all learners to sit the exam upon 
completion of the AEP, or all those who complete the AEP and are 
eligible to sit the exam.

Location



Note: Programmes must set a minimum standard, such as grade-level 
proficiency, using programmatic, national or international standards. 
Programmes should consider a range around the minimum proficiency 
level, e.g., +/- 10% of the minimum threshold.

Pros: Can align with transitioning to the formal education system; 
may be similar to donor-required indicators. Shows how many learners 
are “on track” / have grade-level skills. Can track improvement at the 
programmatic level over time towards ensuring that all learners achieve 
a minimum level of skill. For example, upon entering AE level 1 (or at 
baseline) 30% of learners were meeting minimum Grade 2 proficiency, 
and upon completing AE level 1 (or at follow-up / end line) 80% of 
learners met minimum Grade 2 proficiency.

Cons: Cannot track individual “learning” (improvement of skills). Must 
ensure that using this indicator does not incentivize focusing on 
learners who are closer to meeting the minimum proficiency level while 
ignoring those who are less advanced and need more support.

Location



Note: [See 1.3a above.]

Location



Note: Programmes can use a Likert scale to measure learners’ own 
perceptions of their understanding of life skills. Programmes with 
more resources can adapt this indicator to “% of AE learners who 
demonstrate behavioural change in life skills...” by using self-report 
measures of behavioural change or observation of behaviours. 

Programmes will need to identify or adapt relevant assessment tools. 
Guidance on including life skills in the curriculum can be found in 
INEE’s Minimum Standards, Domain 3: Teaching and Learning: https://
inee.org/resources/inee-minimum-standards 

Programmes should refine the indicator and definition to align to the 
specific life skills they are measuring. Programmes with a focus on life 
skills may choose to further break down the concept of life skills into 
multiple indicators, while other programs may prioritize scholastic skills 
without collecting data on life skills.

Location



Note: Programmes must establish how much change (e.g., a 10% 
increase in score) is required to be considered “improvement”. 
Programmes should also consider equivalency of different assessments.

Pros: Measures individual AE learners’ learning (improvement in skills) 
over time; even learners with high scores should improve in skills.

Cons: Does not capture the scale of improvement (e.g., 1% change or 
25% change in score); does not capture how “on target” learners are--
have they improved from a 10% score to a 25% score, or an 85% score 
to a 95% score?

Location



Note: [See 1.3c above.]

Location



Note: Programmes must define “improvement”, such as a percentage 
increase in score on an assessment or observation checklist. 
Programmes will need to identify or adapt relevant assessment tools. 
Guidance on including life skills in the curriculum can be found in 
INEE’s Minimum Standards, Domain 3: Teaching and Learning: https://
inee.org/resources/inee-minimum-standards 

Programmes should refine the indicator and definition to align to the 
specific life skills they are measuring. Programmes with a focus on life 
skills may choose to further break down the concept of life skills into 
multiple indicators, while other programs may prioritize scholastic skills 
without collecting data on life skills.

Location
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Note: In addition to life skills, some programmes may also choose to 
measure SEL, resilience and psychosocial well-being. This indicator is 
an example of an SEL indicator that may be used in addition to a life 
skills indicator.

Programmes must define “improvement”, such as a percentage increase 
in score on an assessment or observation checklist. Programmes 
will need to identify or adapt relevant assessment tools. Useful 
information on SEL can be found in: INEE (2016). Background Paper on 
Psychosocial Support and Social and Emotional Learning for Children 
and Youth in Emergency Settings at http://s3.amazonaws.com/inee-
assets/resources/161114_PSS_SEL_Background_Paper_Final.pdf 

Programmes should refine the indicator and definition to align to the 
specific social-emotional skills they are measuring. Programmes with a 
focus on social-emotional learning may choose to further break down 
the concept of SEL into multiple indicators, while other programs may 
prioritize scholastic skills without collecting data on SEL.

Location
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